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ABSTRACT
The objective of this research is to design a model of literary study in accordance with students and lecturers
needs at the Faculty of Teacher Training and Education in Muhammadiyah University of Bengkulu. This is a
research and a developmental study by using the Borg and Gall’s method. It is conducted through
identification of students and lecturers' needs toward the models of literature learning, literature review, model
design, and validity test from the expert’s judgment. The result of this research was a Meaningful Brain-Based
Literature Learning Model which had been validated by two experts. This model covers the components of the
plan, implementation, and evaluation.
Keywords: instructional models, instructional literature, meaningful learning, brain-based learning

Various dimensions of literary ability should have the attention in learning. Rohmat
said (2012: 16 – 17) “teaching literature is interactional process to build knowledge about
literature or humanities”. Stanton (2012: 16 – 17) stated “the problem of literary
knowledge as the ultimate goal of teaching literature is congruently a problem of
conceptions, hypotheses, and aspects related to literature”. Chambers & Gregory (2006:
37) stated that the learning objectives of literature are the analysis, interpretation, and
assessment. Students should engage with primary and secondary texts, create their own
questions, and produce literary texts so that they are involved in critical processes. In short,
the study of literature is hermeneutic, inter-textual, participate, worthy, depending on the
context, and relative no limit.
From the researcher’s experience while learning literature subjects at School of
Education of Muhammadiyah University in Bengkulu (MUB), the researcher get the fact
that the students learning outcomes are still low, both in the aspect of the process and the
results. Mastering literary theory is still low; it is seen from the average test results of
42.58% (Elyusra, 2011). Students experience to enjoy the literary is very low, only a few
students who read two or three novels and not all students learn the teaching material.
From the results of informal interviews with students, it is shown that teaching
literature they have studied does not allow them to analyze, interpret, and assess the
literary well. Students tasks from the university are not relevant yet; there is no obligation
for the students to read the literature and report it. In addition, the students stated that the
assessment was really based on the assessment of a final written test at the end of the
semester while the students did not get any information about the assessment criteria. The
lecturers stated that the students are still passive in learning. It makes the lecturers work
hard to have their students be active in learning. The students do not have good test results
and do not do their tasks by themselves. The explanation above is a description of learning
literature problem if the assessment focuses only on the test results. Thus, the attention to
the learning process and assessment becomes an important and strategic thing to realize the
essence of literature learning.
Based on the above facts, it needs significant improvement. It is about how to conduct
study and development model of the brain-based and meaningful literature learning. The
meaningful learning focuses on linkages between new lessons and cognitive structures of
students and learning purposes. The brain-based learning is the learning referring to the
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results of neuroscience study to achieve maximum learning results. The combination of
these two theories can overcome the disadvantages of literary learning model so far. As
one of the research steps, the disclosure of the students and lecturers requirements on
literature teaching model is very important because it will be the basis for designing the
model.
Prawiradilaga (2008: 33) said that “the term of model can be interpreted as a graphic
display and regular or systematic working procedures containing thought of a description
or explanation with the advice”. Winataputra (2010: 62) stated that “model can be
understood as a conceptual framework that is used as a guideline in conducting an
activity”. Thus, in the context of learning, “model can be interpreted as a conceptual
framework and regular or systematic working procedures that contain thought of a
description or explanation with the advice and it is used as a guideline in conducting
lessons.
Dick, Carey, and Carey Model (2001:6–8) is one of instructional development models
that are often used. He developed steps to: (1) identify the general instructional objectives,
(2) do the instructional analysis, (3) to identify the students behavior and early
characteristic, (4) write performance goals, (5) develop a reference test items, (6) develop
instructional strategies, (7) develop and select instructional materials, (8) design and
implement the formative evaluation, (9) revise instructional activities, and (10) design and
implement the summative evaluation.
Meaningful learning is if the knowledge the students accepts is suitable to him, the
student understands the use of science that he learned, and he is encouraged to try to
practice it in his life and environment. Meaning is something memorable, useful, and really
motivating to live better (Hernowo, 2004: 66 – 68). According to Wilson, learning should
familiarize the students to be active, constructive, collaborative, intentional, complex,
contextual, conversational, and reflective (Trianto, 2011). Ronis (2011:119) stated one of
the best learning strategies appropriate to the brain work is a learning model of cooperation
or collaboration (a cooperative or collaborative model for learning). It is also stated, an
effective learning is to practice so that it can last a long time (Ronis, 2011: pp. xviii).
The implementation of the above meaningful learning principles is in accordance with
the brain-based learning model. Jensen (2013: 16) stated that the brain-based learning
model is the active involvement of practical strategies based on the principles of learning
and behavior obtained from neuroscience. By using the knowledge about the brain,
learning practitioners can reach more students, more often, with a smaller error rate
(Jensen, 2008: 12).
Brain-based learning is best understood in three words: engagement, strategies, and
principles. Engagement is the students active involvement. Strategies are aimed strategies
based on principles derived from an understanding of the brain. Principles are derived or
built from neuroscience (Jensen, 2011: 5–6). It is also stated that “we learn best by
immersing ourselves; by jumping into the fray, then thinking how to get out of there”. This
is a natural tendency of the brain. However, it is emphasized that this idea does not mean
to suggest the unnecessary structure (Jensen, 2008: 478 – 479).
Steps of Brain Based Learning stated by Jensen are: 1) pre-exposure (giving a review
to the brain about the new learning); 2) preparation (creating curiosity or pleasure similar
to “setting the anticipatory conditions”, but a bit further in preparing students); 3)
acquisition (granting preliminary fact full of ideas, details, complexity, and meaning); 4)
elaboration (processing steps that require the ability to think purely); 5) incubation and
memory formation (time to break and repeat); 6) verification and testing confidence
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(confirming the learning phase); 7) celebrations and integration (celebrating phase
involving emotional stages using new learning, for further confirmation and extend
learning (Jensen, 2008: 57; Jensen, 2011: 233).
Characteristics of meaningful and brain-based literature learning require assessment
practices that are not just a paper and pencil test. An assessment system is needed to
monitor the whole process and aspects of learning associated with the formation of
literature competence on the cognitive, affective, psychomotor, and metacognitive
domains. The needed assessment is an assessment appropriate to the brain works. The
assessment principles in accordance with the brain works are implicated in aspects of
meaningful learning and brain-based learning that have been stated previously, such as
cooperation, interdependence, success for all students, interactive learning, performance
assessment, learning cooperation environment (Ronis, 2011: x).
Both of the above learning models are combined in order to maximize the principles
and procedures of existing literature learning. The application of meaningful and brainbased literature learning models in School of Education UMB is believed to overcome the
above problems. This is due to the relevant model to the nature of literature learning and it
can optimize ideal principles and procedures of literature learning. This combination is
conducted by referring to the opinions that the teaching model is not entirely able to meet
the students’ needs (Joyce, Weil, and Calhoun 2009: xxxiii). Rose and Nicholl expressed
that “a lot of windows toward the same room means that the subjects can be approached
and studied from various perspectives” (2002: 63). Slameto said “each approach is suitable
for certain lessons and units (1995: 113).
Until now, the researchers have not found the results of the study and the
development of literary learning model using a combination of meaningful learning theory
and the brain-based learning theory. Several previous relevant studies are as follows.
Zaqiah’s study (2013), “The Implementation of Brain Based Learning to Enhance
Students’ Critical Thinking Skills, a Quasi-Experimental Study", S3 thesis, Education
University of Indonesia (UPI). The findings of the study were the brain-based learning can
improve students’ critical thinking skills at different rank schools as students behave
positively towards the brain-based learning. Setiawati’s study in 2006, a thesis entitled
“Efforts to Improve Short Story Writing Ability through A Brain Based Learning
Approach (Classroom Action Research on Grade 9 of X-F Senior High School 5 Bandung
academic year 2009/2010)”. The research results prove that students' ability has been
improved in writing short stories. The conclusion of the research is the application of
brain-based learning approach in an effort to improve the ability of writing short stories
showing a significant success (2013). Misbahudholam’s. (2012). entitled “Effects of
Brain-Based Learning on the High-Level Thinking Skills of Students in Class XI-IPS MA
A.W. Waljamaah, Ambuten Sumenep. The result of this quasi experiment research stated
that the high level thinking skills in geography by using the brain based learning have an
average value higher than the skills without using the brain-based learning. Indra and
Yuda’s, et. Al. (2014). “Effects of Brain Based Learning Model on Mathematics Learning
Outcomes o Students at Class V of Elementary School in the Village of Sinabun". This
type of quasi-experimental study showed that the application of brain based learning model
effects positively on students' mathematics learning outcomes compared with conventional
models.
A relevant study on the meaningful learning that researchers pointed out is the action
research conducted by Tomasouw titled: Using Advance Organizer to Improve Students
Reading Comprehension of German Texts in Grade XII IB SMAN 1 Ambon. The study
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stated that the Advance Organizer technique gave results of the better understanding in
German language text (Tomasouw, 2009: 74). Advance Organizer is a teaching technique
based on the theory of Ausubel’s meaningful learning that researchers also used in the
study and development.
Some information from the data above is that the brain based learning has been
applied to a wide range of subjects and various levels of education, by bringing in better
learning outcomes and achieving high levels of learning outcomes. Advance Organizer as a
meaningful teaching technique by Ausubel has been applied and it can enhance students’
understanding of the German language text. However, the study and development of
literary learning model by combining both theories above are undiscovered.
Based on the above explanation in this paper, the problem of the study is how the
literary learning model that fits the needs of students and lecturers is applied in School of
Education MUB? The study objective is to design a literary learning model in accordance
with the needs of the lecturers and students to be applied in School of Education MUB.

METHOD
The study method used to achieve the purpose of the above study is through research
and development. Research and development in the educational field, proposed by Borg &
Gall, is as the process used to develop and validate the educational product. The main
measures of R & D proposed by Borg and Gall are: 1) Research and Information
Collecting, 2) Planning, 3) Develop Preliminary Firm of Product, 4) Field Testing and
Product Revision, 5) Final Product Revision, 6) Dissemination and Implementation (1989:
626). In accordance with the objectives of this study, the undertaken measures are the first
step to the fifth. In practice, the procedure of the research and development is combined
with a model of instructional development proposed by Dick and Carey as mentioned
above.
The research and development are carried out in the Indonesian Language and
Literature Study Program, School of Education UMB September 2013, involving three
teachers and 90 students. The phase of experts’ study was carried out by two experts in the
field of research and development in the Indonesian language and literature education. The
sampling technique was done by using purposive and simple random sampling technique.
Data was collected by interview and questionnaire techniques. The instrument used
was the guides of interview and questionnaires developed with the stages and measures
suggested by Djaali and Muljono (2008: 60-61). The measures of instruments preparation
and development are: 1) formulating a variable construct, 2) developing the dimensions
and indicators of variables; 3) creating grids, 4) determining the amount or parameters, 5)
writing grains instruments, 6) validating theoretical, 7) implementing the revised
instrument; 8) testing instrument that is an internal validation test including validation of
the contents and construction; 9) carrying out the multiplication of instruments to be used.
Guided by the advice from Bogdan and Biglen (1982: 42), Muhadjir (1998: 30), and Milles
and Huberman (1992: 73 – 106), the measures of data analysis are: 1) examining the data,
which checks all data such as factual notes having been collected in terms of compliance
with the expected data and the need to answer the problem; 2) organizing data, which
classifies data according to the research questions; 3) making or writing a descriptivereflective note; 4) describing each group of data to answer the research questions that have
been set.

13

RESULTS
The following data is the analysis result of questionnaire identifying respondents’ needs as
students and lecturers. The results of identifying needs are considered in preparing the
learning model.
1) The students’ needs to literature teaching model
The students’ needs to instructional model are seen from nine aspects. The literary learning
models that students need are: 1) to achieve the learning objectives in the cognitive,
affective, psychomotor, and metacognitive aspects; 2) learning materials including the
concept of literature appreciation, literature study, kinds of literary theory and its
application, theory of literature performance, theory of literature creation; 3) the type of
materials needed such as facts, concepts, principles, and procedures in the literature; 4) to
organize the learning conducted by paying close attention to the science structure and to
the adjustment of the literary characteristics, the students’ characteristics, and the students’
prior knowledge; 5) learning environment with proportional facilitation and challenges, the
familiarity between lecturers and students, and learning interspersed with humor; 6)
learning activities including face-to-face lectures, independent activities, writing guidance
class, and integration of metacognitive learning; 7) learning management implemented by
informing learning procedures clearly, students’ learning progress noted orderly by lecturer
and accessed by students, as well as using various learning methods; 8) sources, media,
and adequate learning materials that are varied and affordable; 9) learning evaluation
including the process and results, written tests, practical tests, clear criteria, and informed
to the students, achieved collaboratively, with the challenging standards, and meaningful
feedback.
2) The lecturers’ needs to literature teaching model
Lecturers’ needs to literature teaching model to be applied in School of Education
UMB in this study are seen from eight aspects. Based on the results of questionnaire
analysis, literature learning models needed by lecturers are: 1) to set a variety of literary
learning objectives to be achieved and described in detail; 2) to describe the material, so
that the learning can be conducted well and can facilitate the preparation of learning tools;
3) to organize the learning by considering the science structure, literature and students’
characteristics; 4) to provide an overview of the learning environment; 5) to design a
learning activity with its facilities for students, high student learning activities, and appeal
learning activities; 6) to determine the strategy and a clear implementation schedule, the
note model of student learning progress; 7) to provide sources, tools, and various learning
media; 8) to do evaluation with regard to aspects of cognitive, affective, psychomotor, and
metacognitive learning that has open characteristic, authentic assessment, and the
examples of evaluation instruments that can be used by lecturers, especially for the
assessment of attitudes and psychomotor aspects.
2) The Design of meaningful brain based literature learning model
Based on the data of the students’ and lecturers’ needs to literature learning model and
the results of a literature review, it can be stated that literary learning models in accordance
with the students’ and lecturers’ needs is the model of the meaningful brain based literature
learning (MPS- BBO). It is to validate the prepared draft model through the expert study
(expert judgment). The results of the validation tests through the expert study are obtained
by using the assessment rubric with the score scale of 1 – 5. It means number 1 = very
poor, 2 = less, 3 = moderate, 4 = good, and 5 = very good. The maximum score is 80 and
the minimum score is 16. Based on the results of the two experts’ assessments, the
meaningful brain based literature learning models gain the score:
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Table 1. Experts’ Assessment on the Preliminary Model
No.
MPS - BBO Aspects
Score
1

Completeness of model
complements
2
Suitability of the model with the
concepts, principles, and
procedures of meaningful
learning and brain- based
learning
3
Practicality of models to be
implemented in learning
4
Understanding of Serving
Model
5
Accuracy of model focused on
the achievement of literature
learning goals in FKIP literature
The average scores given by the two
experts

4 (good)
3.83
(Enough)

4.125
(Good)
4.33 (Good)
3.5
(Enough)
3.97
(Enough)

Based on the input or advice from experts, improvements or revision of the model are
carried out. The revision model (Draft 2) is based on the results of the experts’ study as
presented in the following chart.
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Meaningful Brain Based Literature Learning Model

Competence
Test Plan

Component
Model

PLAN OF CONTENTS
1. Purpose
2. Material
3. Organizing
4. Instructional
Materials
5. Learning
Environment
6. Learning Activity
7. Learning
Management
8. Source, tools, and
media

Contents
Model

LEARNING TOOL
Syllabus
Lesson Plan
Lecture Contracts
Guidelines for
students
5. Guidelines for lecture
subjects
6. Result Book
1.
2.
3.
4.

Target

Implementation

Evaluation

IMPLEMENTATION
1. Learning in the
lecture schedule
- Pre-exposure
(Advance organizer)
- Acquisition
- Elaboration
- Additional
Elaboration
- Memory Formation
- Verification and
Testing conviction
- Functional Integrity
and celebrations
- Reflection
2. Self-regulated
learning
- Study Control
- Pre-exposure
- Advanced
- Functional Integrity
3. Writing Class
Literature (KMS)
4. Integrating

EVALUATION
1. Process and Results
Assessment
2. Authentic
Assessment
3. Absolute and
Challenging Criteria
4. Informed to students
5. Collaborative
6. Meaningful Feedback
7. Learning Outcomes
Accessed by Students

STUDENTS COMPETENCE
Knowledge of literature
A positive attitude towards
literature
- Cognitive Strategies in literature
- Psychomotor literature
-

-

ADDITIONAL IMPACTS
Awareness to proceed
Independent Feedback
Sense of satisfaction to success
Avoiding the plagiarism

Chart: 1 Design Model of Meaningful Brain Based Literature Learning
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Based on the above learning model, the syntaxes of meaningful brain based
literature learning are in the following chart:
Pre-exposure (-A.1)
(It is conducted when lecturers deliver topics of the materials on contract time)
Pre-exposure (-A. 2)
(It is conducted on independent activities, when students read the material delivered
before it is discussed in the lecture schedule)
Face to Face Learning Stages on the Class Schedule
First Stage
-Exposure (A) / Preparation

Main stage
(integrating affective and
metacognitive learnings)
(A deeper understanding and feedback)
Final Stage

Mentoring Scientific
and Creative Writings

WRITING LITERATURE
CLASS

Memory Formation
(Continued)

SELF-STUDY

face to face
at the end of the study
Pre-Exposure

Chart 2. The Syntaxes of Meaningful Brain-Based Literature Learning

DISCUSSION
Based on the study results that have been described above, the discussion of the
findings is as following here.
1) The students’ and lecturers’ needs to master the literary competence
Both students and teachers require achieving learning objectives in various
domains/literature teaching purposes, such as cognitive, affective, psychomotor, and
metacognitive at various levels. This is an ideal goal of teaching literature as stated
(Stanton, 2012: 16- 17) that “Congruently, the literary knowledge as the ultimate goal of
teaching literature is the issue of conceptions, hypotheses, and aspects related to literature".
Chambers & Gregory also expressed that the learning objectives of literature are the
analysis, interpretation, and assessment. Literary studies are hermeneutic, inter-textual,
participatory, full of value, depending on the context, and relatively no limit (2006: 37). In
connection with the objectives of affective domain, it is also stated that the learning
literature has many specific disciplines and cognitive purposes, but the most common and
basic purposes, objectives of the development are to develop the society and emotionally
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make more advanced (Chambers & Gregory, 2006: 37). The cognitive and affective
objectives are like two sides of a coin, which can be closely linked and mutually
supportive. Suciati (1997: 2- 50) stated that “In the learning process, cognitive and
affective aspects are certainly two sides of a coin that is necessary.
The purpose of the psychomotor is also an ideal purpose to be realized because it is
very relevant to the nature of literature as a creative art works that are not only enjoyed
mentally, but also through performance or performances involving physical processing.
The physical activity is very necessary for the maximum cognitive achievement. Jensen
stated that physical movements are: 1) improving the circulation, so the nerves get more
oxygen and nutrients; 2) stimulating the production of nerves, a hormone that increases
brain function; 3) improving mood; and 5) increasing new cells in the brain” (2011: 50).
With regard to the students’ needs in the ability of cognitive strategies, in line with the
view from Depoter, et al. It was stated that the absolute ability students have to possess is
to achieve maximum learning results. Depoter, et al. (2000: 164) called it as a learning
skill to learn. He said that all lessons will be faster and more effective if the students
master the skill. The five essential skills are concentration focused, how to record,
organization and preparation of the test, speed reading, and memorizing techniques. The
importance of cognitive strategies can be seen in the following description:
...Students use cognitive strategies to read an article in the scientific magazine... they
learn from the article probably just the facts, formulas, or the application of the
theory. However, to select the information they have read gives the code to the
information they have had in their minds and rediscover the information for other
purposes. It is a cognitive strategy” (Pannen, 1997: 3-12).
Based on the above explanation, it is an appropriate policy to assign different learning
objectives and make it happen in learning literature.
2) The students’ and lecturers’ needs to the scope of learning materials
In general, students and lecturers expressed that they really need a wide range of
coverage relevant materials and use them to reach the learning objectives. There is a
tendency for students to declare that they need materials that have been familiar and
unfamiliar or new for them. However, based on the further information, it is found the fact
that the student has not mastered the material yet.
Based on data of students’ needs above, in conducting the lecture contract is
necessary for the lecturer to provide information about the development of literary
nowadays. In addition, students should also have the understanding that the material
position in learning is as the objectives to be achieved. Limiting the learning material is
just like limiting the objectives to be achieved. Limited purposes mean that literature
learning conducted is inconsistent or irrelevant to the development of literature and
humanities.
3) The students’ and lecturers’ needs to the material types
The questionnaire results showed that students need all kinds of materials, which
include: facts, concepts or definitions, principles, and procedures. As the structure of the
literature study is a dual structure, which combines the orientation structure and the
supporting structure, it requires the various types of material in the learning model. The
higher the level of competence is achieved, the more various the types of materials will be
needed. For example, students who study Literature Criticism will be able to write a paper
of literary criticism with a structural approach when they master the material of literary

18 JISAE. Volume 3 Number 1 February 2017. Copyright © Ikacana Publisher | ISSN: 2442-4919

genre theory criticized, control the nature of literary criticism, and master the principles
and procedures of structural criticism.
4) The students’ and lecturers’ needs to the model of learning organization
In general, both students and lecturers need a learning organization in accordance
with the science structure. This finding is in line with the views Ausubel (2011: 282)
expressed that he believes there are parallels between the way the subjects are treated and
the way people process information in their minds (cognitive structures). He argued that
each academic discipline has a concept structure (and/or a design) which is managed
hierarchically. In addition, students also need the learning organization that is not linear.
The students’ needs can be understood if it is associated with the characteristics of students
who already have experience of studying literature. For example, in learning how to create
literary texts, students can start at the beginning of the semester although the materials of
writing literary have not been discussed. Doing these tasks can be conducted because the
students have been studying the structure of literary, have had the experience of reading
literature, has read the creative process of creating someone’s literary, even have written a
literary at their previous educations. This fact can be understood because it is in line with
the phenomenon of the creative process that is performed by the author with his
phenomenal work. For example, Andrea Hirata with his Laskar Pelangi, Ahmad Fuadi
with his Negeri Lima Menara, Hanum Salsabila Rais and Rangga Almahera with 99
Cahaya di Langit Eropa, and Habiburrahman el Shirazy with his Ayat-ayat Cinta.
Although it is known that they have not had any formal educations in language and
literature.
Winkel (2004: 411)stated that instructional steps generally follow the sequence of
phases in the learning process:
“Even certain instructional steps may be skipped all because students are able to set
their own external conditions, for example, students have motivated themselves by
reading the relevant literatures (self-instructional)”
Lecturers tend to organize the learning by following the linear studying phases.
Although it is naturally in line with the workings of the brain, learning can run in nonlinear ways.
5) The students’ and lecturers’ needs to the model of learning environment
In general, the environment of literature learning with characteristics of humor,
facilitation, challenges, and familiarity is a learning model the students really require.
From the lecturers’ side, the teaching model with the environment as the students require
above is a supporting factor that facilitates the learning process and raises students’
motivation in order to achieve the learning objectives in good quality, and also to enhance
the prestige of the institution.
The students’ and lecturers’ need to the learning environment is in line with the new
view of learning adopted nowadays. One new approach of how to learn Meier (2002: 29)
stated that characterized by:
“The students’ full involvement, pure collaboration, variation and uniformity in the
learning methods, internal motivation (and not merely external). Their excitement and
pleasure in learning, and learning integration into the entire life of the organization”.
6) The students’ and lecturers’ needs to the model of learning activities
Both students and teachers expressed their needs to the three forms of learning, they
are face to face learning on the lecture schedule, independent activities, the integration of
affective and metacognitive learning aspects, and “Writing Literature Class”. The lecturer
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stated that the learning activities are very effective and efficient to achieve learning
outcomes. Three lecturers are ready to perform their role in the learning activities above.
To ensure the implementation of learning activities above, it must be supported by good
management of learning, such as setting or scheduling that students agreed through lecture
contract, applying a flexible schedule, and implementing the schedule with the adjustments
that benefit both students and lecturers.
7) The students’ and lecturers’ needs to the model of learning management
Students need a learning management model with the following characteristics: 1)
Lecturers inform the instructional procedures that will be used and the tasks students have
to do; 2) Lecturers write students’ learning outcomes orderly; 3) the learning progress that
has been achieved can be seen by students; 4) Lecturers inform learning materials and
students’ assignments at the beginning of the semester to let students have the freedom in
learning; and 5) Lecturers use various teaching methods so that students can learn based on
their types of learning.
The students’ and lecturers’ need above can be fulfilled by the development of
learning tools. The learning tools that maximize the learning management are lecture
syllabus, lesson plans, manuscript of lecture contract, guidebooks for lecturers and
students, value reports, and other learning tools in the classroom that are prepared or
developed well.
8) The students’ and lecturers’ needs to the teaching model with source, tool, and
material aspects
Students and lecturers need a learning model with various sources, tools, and learning
materials. The learning paradigm nowadays demands a variety of learning resources
because recently lecturers can no longer act as the only learning source. Besides it is
caused by both the rapid development of science and the development of learning sources
that can be used by lecturers and students. The learning materials that are growing cannot
be presented by lecturers anymore. Besides the achieved results are not maximal, the
presentation will also be constrained by time and effort factors. Commercialized learning
resources such as books, magazines, newspapers, scientific journals, lecturers’ researches,
students’ thesis can be used as a learning resource. In addition, other learning resources
such as electronic media learning resources can also be used.
Learning tools have already been more various. It demands teachers’ ability to
provide the tools. Learning materials also can match students’ characteristics, lecturers’
capabilities, and students’ abilities.
9) The students’ and lecturers’ needs to the model of learning evaluation
Students desperately need a model of literature learning evaluation with the same
characteristics and the complex principles. Based on the assessment characteristics that
students need, it means that lecturers should have the competence to carry out and
implement or do it in the literature teaching.
Both students and lecturers need a model of learning evaluation with cognitive,
psychomotor, affective, and metacognitive aspects. On the other hand, there are still
lecturers who have not implemented assessments with characteristics students need, have
not developed evaluation instruments, and even there are lecturers who expect to have the
sample of evaluation instruments, especially for the assessment of attitudes and
psychomotor aspects.
Admitting the limitations of this study, researchers can say that the model of
meaningful brain-based literature learning described above has not been a final model and
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the test results of the effectiveness have not been stated. Therefore, it still needs more
information to all who will implement the model.

CONCLUSION
Based on the study results and discussion above, it can be stated that students of
Indonesian Language and Literature Education in School of Education MUB require a
literary learning model that is capable to guide them to have competence in the literature
field with various aspects, such as cognitive, affective, psychomotor, metacognitive
aspects. Students need to achieve all levels in every aspect. Therefore, students need
various learning and teaching materials. Other findings are that students require more
facilitation from lecturers and also clear and open learning systems.
From the lecturers’ side, it is found that basically lecturers require a teaching model
with the same learning objectives that students need. Lecturers require a literature teaching
model coming with learning tools that can assist them in carrying out the teaching process.
The model of meaningful brain-based literature learning (MPS-BBO) is a design of
learning model based on students and lecturers need in School of Education MUB.
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