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ABSTRACT

This study aims to explore teachers' and students' perceptions of the implementation of
collaborative writing learning in Vocational High Schools (SMK). Using a qualitative
approach, this study involved three teachers and eight students from various departments
at SMK Nurul Hikmah, Bogor Regency. Data were collected through in-depth interviews
to obtain their views and experiences regarding the implementation of the collaborative
writing learning model. The results showed that most students felt significant benefits
from this collaborative learning model in improving their writing skills. Collaboration
between students in groups allowed them to share ideas and provide constructive
feedback, which enriched their writing. However, some students faced challenges in
terms of group coordination and uneven distribution of tasks. From the teachers'
perspective, there were positive views towards the implementation of this learning model.
Teachers acknowledged that collaborative learning was able to improve students' writing
skills and help them better understand scientific report texts. However, challenges faced
by teachers included limited time to provide in-depth guidance and limited resources to
support effective collaborative learning. This study contributes to the development of
collaborative learning models in vocational education, particularly in improving students'
scientific report writing skills. These findings are expected to serve as a reference in
optimizing collaboration-based learning in vocational schools and provide insights for
the development of education policies in Indonesia.

Keywords: Teacher Perception, Student Perception, Writing Learning,
Collaborative Learning, Vocational High School.

INTRODUCTION

The ability to write scientific reports in Vocational High Schools (SMK) is a crucial
competency that students must master, especially in the context of vocational education
that focuses on practical skills. In the era of Industry 4.0, where knowledge-based skills
and scientific literacy are highly sought after, scientific writing skills are not only useful
in formal education but also highly valued in the industrial world. In many cases,
vocational high school students are faced with the challenge of producing scientific texts
that meet the academic standards expected by industry. Although many efforts have been
made to develop these writing skills, the challenges faced by students remain significant.
One of the main problems contributing to low writing skills in vocational high school
students is a lack of interest and motivation to write(Nam Chi, Thi Thuy, & Nhan Ai,
2024), which in turn affects the quality of the resulting fieldwork practice (PKL) reports.
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Many students feel less interested in writing scientific reports because they do not see
their relevance to the real world and often feel they lack sufficient skills to write well
(BBGP DIY, 2023). In addition, students often have difficulty understanding good text
structure, which is an essential skill in writing systematic and well-organized reports
(Hasibuan, Saputri, Hasibuan, Wilda Lestari, & Muhammad Anggie Januarsyah Daulay,
2025). This limited knowledge often makes their writing incoherent and lacks depth in
analyzing their experiences in the world of work (Devitasari, Telaumbanua, & Sari,
2023). Not only cognitive and psychological factors, but neurological disorders such as
dysgraphia also affect students' motor skills in writing, so they have difficulty expressing
their ideas in writing (John & Renumol, 2018).

In addition to individual issues, environmental factors also contribute
significantly to students' poor writing skills. Limited writing experience outside of school
and a lack of direct involvement in the workplace make it difficult for many students to
write reports that adequately describe the results of their internship experiences. This lack
of practical experience creates a gap in writing learning, which should connect theory
with practice in the field. Therefore, a more collaborative learning approach is needed,
where students can receive more intensive guidance from teachers and companies. With
a collaborative learning model, students can receive direct feedback that helps them
understand how to write more effective reports that meet industry standards (Sophomore
Talle Vacalares et al., 2023).

Collaborative Learning (CL) is a student-centered instructional approach that
enhances understanding and learning outcomes by encouraging students to work together
towards shared goals. Key features of this method include mutual support, active
participation, and shared responsibility (Rodriguez-Vizzuett, Pérez-Medina, Mufioz-
Arteaga, Guerrero-Garcia, & Alvarez-Rodriguez, 2015) (Laal & Laal, 2012). Mutual
support is demonstrated as students help each other, share knowledge, and provide
feedback to improve their understanding and skills. Active participation requires learners
to engage actively in discussions and share their perspectives during learning, enriching
the learning experience. Additionally, CL emphasizes the collective responsibility of
students in achieving learning objectives, fostering team spirit and a sense of collective
ownership. Zheng et al. (2021) also highlight the significant role of technology in
facilitating CL. Technologies such as online platforms, virtual reality, and augmented
reality further enhance interaction and engagement in the learning process. One of the
main problems is students' poor writing skills, which are often influenced by ineffective
learning models, lack of student motivation, and their inability to write systematic and
structured scientific texts (Andini & Fadly, 2024), (Widiastuti, Putrayasa, Pujawan, &
Widiana, 2024).

Several studies have also shown that implementing more interactive learning
models, such as collaborative learning, can overcome these barriers and improve the
quality of students' writing (Bhandari, 2022). Collaborative learning provides
opportunities for students to share knowledge, experiences, and feedback, which helps
them solve problems collectively and improve their writing skills in a more dynamic and
constructive context. Collaborative learning also improves students' social skills, which
are highly relevant in the industrial world that demands effective team collaboration.

Although several studies have examined the application of collaborative learning
in vocational education contexts, most have focused on improving writing skills in
general without delving into teacher and student perceptions. For example, a study in
China showed that a combination of collaborative learning (CL) and task-based learning

516



Jas Ishel
. s e Volume 1, July 2025

International Seminar on Humanity, Education, and Language
AN

| Universitas Negeri Jakarta | Online Conference |
teaching (TBLT) was effective in improving analytical reading and writing skills of
vocational students, but did not address teacher and student perceptions of the model's
implementation (Chen, Jantharajit, & Thongpanit, 2024).

Furthermore, research in Indonesia found that vocational high school students had
positive perceptions of the implementation of collaborative learning in writing classes.
However, the study only involved students from one school and did not compare teacher
and student perceptions. Other research also showed that although there was an increase
in writing motivation through CL techniques, there was no significant difference in
writing skills between the experimental and control groups (Sever & Akyol, 2022).

Although collaborative writing learning has been proven effective in improving
students' writing skills, especially in the context of vocational education, its
implementation in Vocational High Schools (SMK) still faces various challenges. The
main problem that this study aims to address is the lack of understanding of how teachers
and students perceive the implementation of this learning model, and how challenges
faced in practice affect the effectiveness of writing learning. The existing research gap
shows that although vocational high school students show positive perceptions of the
collaborative model, few have examined teachers' perceptions and compared them with
students' experiences, which are key elements in understanding the barriers and
opportunities in implementing collaborative learning in vocational high schools.
Therefore, this study aims to explore and compare teachers' and students' perceptions of
collaborative writing learning, as well as identify challenges faced in its implementation.
The purpose of this study is to explore and analyze teacher and student perceptions of the
implementation of collaborative writing learning in vocational high schools (SMK), as
well as to identify challenges faced in implementing this learning model. This study aims
to fill the existing literature gap, which is limited to studies that only examine student
perceptions, by adding the perspective of teachers as educational practitioners. In
addition, this study also aims to provide practical recommendations for the development
of more effective learning models in the context of vocational education, particularly in
vocational high schools, with a focus on improving the quality of student writing skills
and understanding the dynamics of collaborative learning.

This study will answer several main questions as follows: 1) How do teachers
perceive the implementation of collaborative writing learning in vocational schools,
especially regarding its effectiveness in improving students' writing skills? 2) How do
students perceive the implementation of collaborative writing learning in vocational
schools? 3) What are the challenges faced by teachers and students in implementing
collaborative writing learning in vocational schools, and how do these challenges affect
the quality of learning?

This research makes an important contribution to the development of
collaborative learning theory in the context of vocational education, particularly in
vocational high schools. The results will enrich the literature on the effectiveness of
collaborative learning in improving students' writing skills by adding a new perspective
through a comparison of teacher and student perceptions. Furthermore, this study will
provide a deeper understanding of the challenges faced by both parties in implementing
this learning model, an area that has not been widely explored in previous research.

Practically, the research findings will provide recommendations for developing a
more effective writing learning model that is relevant to the needs of vocational education
in vocational high schools. By understanding the dynamics between teachers and students
in collaborative learning, this research can provide useful insights for improving

517



Mariani et al, Teachers’ and Students’ Perceptions...
DOI: https://doi.org/10.21009/ishel.v1i1.56187

curriculum policies and teaching strategies that are more responsive to challenges faced
in the classroom. Consequently, this research has the potential to encourage
improvements in the quality of vocational education, making it more prepared to meet
the demands of the workplace.

METHOD

This research employed a qualitative approach with a case study design at SMKS
Nurul Hikmah in Bogor Regency, which implements collaborative writing learning. This
method was chosen to explore teachers' and students' perceptions regarding the
application of collaborative learning models in improving writing skills. Data
triangulation was used to ensure the validity of the findings, combining semi-structured
interviews, observations, and document analysis. This technique, in accordance with
Huber and Miles' theory, allows for a deeper understanding of the dynamics occurring in
the field and ensures that the research results encompass multiple, complementary
perspectives.

The research participants consisted of three teachers and eight students from three
departments at SMKS Nurul Hikmah Bogor Regency: Accounting, Computer
Engineering, and Office Administration. Participants were selected through purposive
sampling based on their experiences in collaborative writing learning. Data were
collected through face-to-face interviews, which were recorded and analyzed
thematically. Data analysis used the Miles and Huberman approach, which involved
iterative coding of information and identification of key themes to ensure
interconnectedness, with data triangulation to strengthen the validity of the findings.

RESULTS AND DISCUSSION

This section presents the findings and discussion of data collected from semi-
structured interviews with three Indonesian language teachers at Vocational High Schools
(SMK) who are members of the Subject Teachers' Discussion Forum (MGMP) from
SMK in Bogor Regency and students from three majors at SMKS Nurul Hikmah Bogor
Regency in Accounting, Computer Engineering, and Office Administration. The
analyzed data serve to describe teachers' and students' perceptions of collaborative
writing learning.

After conducting research and analyzing the data obtained, the researcher
discovered several facts that can be concluded as research findings. The results of
transcribing and analyzing the data obtained revealed several teacher and student
perceptions regarding collaborative writing learning. The results of transcribing and
analyzing the data obtained revealed several teacher perceptions regarding collaborative
writing learning. Furthermore, to clarify matters, the following are the results of the
transcript analysis of the data obtained.

1. Teachers' Understanding of Collaborative-Based Writing Learning
The first teacher (with 10 years of experience teaching Indonesian) explained that the
collaborative writing model is an effective approach in language learning (Mulyadi,
Riyanto, & Kiristanto, 2024) . She has previously implemented this model in her
classes, where students are asked to work together in groups to produce written texts,
such as essays or articles, through discussion and mutual feedback. She believes this
collaborative writing model is very suitable for use in writing materials. Through this
collaboration, students can improve their writing skills, as well as their listening,
speaking, and reading skills (Pratiwi, 2020). The strength of this model is that students
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become more active and creative, and it builds self-confidence and a sense of
responsibility for the tasks they work on together.
"So, this model encourages students to work together to complete writing
assignments. They discuss ideas with each other, then combine their perspectives
into a piece of writing."(GB1.PMK)

The second teacher (with 5 years of experience teaching Indonesian) explained that

the collaborative writing learning model focuses on teamwork, where students are

given the opportunity to share their ideas in groups, as well as helping them
understand group dynamics and develop listening skills and a sense of responsibility
when completing assignments. She has previously implemented this model in her
class by asking students to write observational report texts, which are carried out
through teamwork. This collaborative writing learning model is very appropriate for
the Merdeka curriculum, where students must work together to complete writing
assignments.

"So, this model encourages students to work together to complete writing

assignments. They discuss ideas with each other, then combine their views into a

piece of writing.”. (GB2.PMK)

The third teacher (with 3 years of experience teaching Indonesian) explained that the

collaborative writing learning model is a model that uses teamwork in the teaching

and learning process to obtain assessments of attitudes, knowledge, and skills. She
has also implemented this model in her class, where she asked students to write
procedural texts on how to make something (for example, food or drinks) through the

Teaching Factory (TEFA) program that has been implemented at her school. The

students then created a portfolio as a guide for the teacher when assessing. This

collaborative writing learning model is suitable for Indonesian classes because it
focuses on students with the teacher acting as a facilitator. This model is considered

a better way to teach students according to the K-13 curriculum, although students

still need more guidance from the teacher in some stages. According to her, this model

is very suitable for implementation in Vocational High Schools as an alternative to
develop students' writing skills.
"[ think the collaborative writing learning model is excellent, especially because
it emphasizes teamwork in the teaching and learning process. In this model,
students work together to complete writing assignments, and they are assessed
not only on their writing knowledge and skills, but also on their attitudes and
responsibilities within the group.” (GB3.PMK)

Based on interviews with the three teachers, they all stated that the collaborative
writing learning model prioritizes cooperation between students. The first and second
teachers explained that in this model, students are encouraged to work together in groups,
discussing and sharing ideas to produce richer and more in-depth writing. They
mentioned that this collaboration makes students more active in thinking and developing
their ideas. Meanwhile, the third teacher added that in addition to improving writing
skills, this model also teaches students about attitudes and responsibilities in working
together. For example, the third teacher implemented this model by having students write
procedural texts, such as how to make food or drinks, in the Teaching Factory (TEFA)
program, where students work in groups and produce portfolios that are used as
assessment materials. Overall, all three teachers believe that this model not only helps
students improve their writing skills but also teaches the values of teamwork and
responsibility that are very useful for their development.
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Therefore, it can be concluded that teachers generally share a common understanding
of the collaborative writing learning model, namely as an approach that involves students
working together to produce writing and providing feedback to each other. Although there
are differences in how they express it, all three agree that collaboration between students
is a key element that distinguishes this model from traditional writing learning models
that focus more on individual work.

2. Students' Understanding of Collaborative Writing Learning
The following are findings from students from three departments, accounting, network
engineering, and office engineering, regarding the collaborative writing learning
model. The findings are as follows:
So, in my opinion, the collaborative writing model involves working on writing
assignments together with friends. So, we don't just write individually, but we
discuss things first, come up with ideas together, and then help each other put the
writing together. That's great because we can give each other feedback, which
helps improve our writing. Besides writing, we also learn to collaborate with our
friends, which improves communication. (SIMPLB, PMKS)

"The essence of collaborative writing is that we work on writing assignments
together with our group mates. This way, we can exchange ideas and help each
other write. I think this can be applied in the Computer and Network Engineering
(TKJ) department as well, for example, to create documentation or technical
reports. The teamwork is really felt, so writing doesn't feel confusing, because
there's someone helping." (S2TKJ.PMKS)

"As far as I understand, collaborative writing is about writing together with
friends, not just by ourselves. So, we can discuss with friends, help each other to
make better reports or assignments. For example, when we're making a financial
report, we write it in sections, then we combine them into one. So, besides learning
to write, we also learn to collaborate and ensure our reports are correct.”
(S3AK.PMKS)

The responses from the three students indicated a good understanding of the
benefits of a collaborative writing learning model. This model not only helps them
improve their writing skills but also develops teamwork, communication, and collective
problem-solving skills. They view collaboration as a fun and productive way to complete
assignments, enabling them to achieve better results and prepare themselves for the
challenges of the workplace.

On the other hand, while students found this model beneficial, they also
acknowledged that each group faced challenges in terms of task allocation and
communication. However, they realized that with good cooperation, these tasks could be
completed more effectively.

3. Implementation of Collaboration-Based Writing Learning Model
Teachers carry out lesson planning to ensure systematic learning and achieve learning
objectives. The various writing lesson planning activities teachers undertake are no
different from those carried out in other subjects. Teacher 1 explained:
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"Before starting, I always outline clear steps to ensure all students understand
their roles in the group. I divide students into small groups and then assign them
a writing assignment related to the topic being studied." (BG1.IMK)

The learning planning carried out by teachers is to create learning tools in the form of
teaching modules. who adopted from Ministry of Education and Culture
signed by the principal. Teacher 2 conveyed other plans, namely:

"When planning writing lessons, especially with a collaborative model, I usually
create teaching modules tailored to the learning outcomes and characteristics of
vocational high school students. I develop these modules by referring to teaching
materials from the Ministry of Education and Culture, but I further adjust them
So that the context is more relevant to classroom practice. I also insert
collaborative activities such as group discussions, joint assignments, and peer-
reviews between students. Once completed, 1 submit the modules for the
principal's signature as a form of legality and administrative compliance. My goal
in designing this way is so that scientific writing activities are not just burdensome
individual tasks, but can become a more active and enjoyable learning experience
through collaboration between students.” (GB2.IMK)

Teachers plan by preparing the material to be delivered. They can explore material
beyond textbooks. Teacher 3 also shared other planning ideas:

"In lesson planning, I prepare the material to be delivered by combining materials
from various sources, not just textbooks. This aims to ensure the material
provided is more varied and relevant to students' needs.” (GB3.IMK)

Based on the interview results above, it was found that teachers can carry out
various learning plans in implementing learning, including: make device teaching
modules, preparing materials, studying learning outcomes, and determining the materials
needed to conduct student assessments at the start of learning.

Therefore, it can be concluded that various learning plans in the implementation
of the collaborative writing learning model were carried out by each teacher according to
the context and subjects they taught. The first teacher designed the plan by emphasizing
a clear division of tasks among group members, as well as facilitating brainstorming
sessions to ensure effective discussion of ideas before starting to write. The second
teacher planned writing assignments by compiling teaching modules tailored to the
learning outcomes and characteristics of vocational high school students and inserting
collaborative activities such as group discussions, joint assignments, and peer-review
between students with the aim of making scientific writing activities not only a
burdensome individual task, but can become a more active and enjoyable learning
experience through collaboration between students. The third teacher carried out planning
in the form of preparing material to be delivered by exploring material not only from
books with the aim of making the teaching material provided more varied and relevant to
students' needs.

Overall, the three teachers demonstrated that thorough planning and clear
assignments are crucial for implementing collaborative writing instruction. Each teacher
also ensured that group discussions and feedback were integrated into the learning
process, ensuring optimal achievement of learning objectives. Systematic lesson planning
tailored to the subject matter context is key to the successful implementation of this
model.
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4. Challenges and Obstacles in Implementing Collaborative-Based Writing
Learning Models

Obstacles encountered by researchers based on interviews and internal field
observations that cause students' difficulties in improving their ability to write scientific
reports include low interest and motivation, limited cognitive and writing skills, and
limited time. Many students lack an understanding of the importance of writing skills and
perceive the task of writing scientific reports as a burden, so without strong motivation,
they tend not to put in maximum effort. In addition, limitations in cognitive abilities such
as difficulty organizing ideas and connecting arguments logically also hinder their ability
to write coherent and structured texts. External factors that cause students' difficulties in
improving their ability to write scientific reports include a lack of practical experience
and understanding of the world of work, a lack of guidance and resources from teachers,
and ineffective learning models. Vocational high school students often have difficulty
writing internship reports due to a lack of experience in documenting their work
experience, as well as a lack of guidance from the company and relevant data.
Furthermore, limited time and resources available to teachers make it difficult for them
to provide adequate attention to each student. A lack of constructive feedback also hinders
the development of students' writing skills. On the other hand, learning models that are
not based on a collaborative approach or direct practice hinder the mastery of writing
skills, so that students do not get adequate experience to write scientific reports that are
relevant to the industrial world.

Furthermore, limited facilities and infrastructure in many vocational schools are
also external factors that hinder students' writing skills. Not all students have adequate
access to technology or facilities that can support their writing process, such as computers
or word processing software. This limits their efficiency in composing well-structured
scientific reports. These limitations also contribute to students' difficulties in completing
report writing assignments that require technical skills and deeper understanding.

CONCLUSION

This study demonstrates that collaborative-based writing instruction has a positive
impact on improving students' writing skills. Both teachers and students acknowledge
that this approach enhances student engagement in the writing process, enriches the
learning experience, and strengthens their understanding of writing structure and effective
techniques. Collaboration among students allows them to share ideas and provide
constructive feedback, helping them overcome difficulties in composing scientific
reports. This illustrates that collaborative learning creates a dynamic learning
environment, where students are more actively involved and gain a deeper understanding
of the material being studied.

However, there are several challenges in implementing this collaborative-based
learning, particularly related to time and resource constraints that can hinder its
effectiveness. The limited time available for intensive collaboration and the lack of
supporting facilities for collaborative learning are significant obstacles. Nevertheless,
both teachers and students agree that collaborative-based learning offers greater
opportunities for students to improve their writing skills. This is highly relevant to the
needs of the industry, which demands effective written communication and collaborative
skills.
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