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ABSTRACT 
This study aims to develop teaching materials for writing literary criticism based on 
information processing theory using Google Sites for 12th-grade students. The study was 
motivated by the lack of effective and accessible instructional resources that support 
students in developing critical thinking and analytical writing skills in literary studies. 
Using a Research and Development (R&D) approach with the ADDIE model—Analysis, 
Design, Development, Implementation, and Evaluation—the research involved needs 
analysis through questionnaires, interviews, and observations, followed by product 
design and validation by experts. Findings indicate a strong need for innovative, visually 
engaging, and internet-based materials to support literary criticism instruction. The 
resulting product integrates genre-based learning and Robert M. Gagne’s information 
processing theory within a Google Sites platform. This research contributes to the field 
of Indonesian Language and Literature Education by offering a digital, pedagogically 
grounded teaching resource that enhances students’ abilities in analyzing and writing 
about literary texts critically. The product is expected to bridge the gap in available 
materials and respond to the learning demands of 21st-century education. 
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INTRODUCTION 
          Writing is one of the essential skills in language learning, enabling learners to 
express their ideas logically, creatively, and critically. In the Indonesian high school 
curriculum, literary criticism is one of the text types that must be mastered by students to 
develop their analytical and reflective thinking. Unfortunately, this competency is not yet 
optimally achieved due to several instructional challenges. 

Preliminary studies involving observations and interviews with Indonesian 
language teachers at high school in Kota Tangerang revealed that students often struggle 
with understanding the concept and structure of literary criticism. Most students tend to 
confuse literary criticism with book reviews or summaries, resulting in shallow analyses 
lacking evaluative depth. Teachers also reported difficulties in finding suitable and 
engaging teaching materials that accommodate diverse learning needs. 

From a curriculum perspective, the 2013 Curriculum (Kurikulum 2013) 
emphasizes a genre-based approach, which encourages students to understand and 
produce texts based on their social purposes and linguistic structures. Literary criticism 
as a genre demands that students engage with literary texts not only through appreciation 
but also through critical examination, interpretation, and judgment. Therefore, the ability 
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to write literary criticism reflects the development of students' higher-order thinking 
skills. 

Despite its importance, the implementation of genre-based learning, particularly 
in literary criticism, is often hampered by the lack of comprehensive, structured, and 
contextualized teaching materials. This calls for innovation in instructional design that 
aligns pedagogical strategies with technological advances. 

Robert Gagné's theory of information processing provides a systematic 
instructional framework that supports the activation of prior knowledge, guiding learning, 
reinforcing retention, and enhancing performance. When applied in a digital environment, 
such as Google Sites, the theory can be operationalized through multimedia features, 
interactive elements, and asynchronous access that allow students to learn at their own 
pace. 

Thus, this research proposes the development of literary criticism teaching 
materials based on information processing theory integrated with a genre-based approach. 
Google Sites is used as the delivery platform to ensure accessibility, interactivity, and 
alignment with students' digital habits. The innovation is expected to bridge the gap 
between curriculum goals and classroom realities. 
 
METHOD 

This study applied a Research and Development (R&D) approach using the 
ADDIE model, which consists of five systematic stages: Analysis, Design, Development, 
Implementation, and Evaluation. The choice of this model was based on its structured yet 
flexible nature, allowing the researchers to create a product that could be continuously 
revised based on feedback. In the analysis stage, data were gathered through 
questionnaires, interviews, and classroom observations involving 110 students and 
several Indonesian language teachers in Tangerang. The results of this stage revealed that 
most students still confused literary criticism with other genres such as summaries or 
book reviews, while teachers struggled to find engaging and comprehensive materials 
aligned with the curriculum. These findings became the foundation for designing 
instructional strategies that integrated genre-based pedagogy with Gagné’s information 
processing theory. 

The design stage translated these needs into clear learning objectives and 
instructional frameworks. Learning activities were arranged to follow both the stages of 
genre pedagogy—building knowledge, modeling, joint construction, and independent 
construction—and Gagné’s nine instructional events, which provided cognitive 
scaffolding from gaining attention to enhancing retention. Based on this framework, the 
development stage focused on creating digital teaching materials using Google Sites. The 
platform was chosen because of its accessibility and ability to integrate texts, images, 
videos, interactive quizzes, and collaborative writing features. Each module was carefully 
structured to guide students gradually from understanding the concept of literary criticism 
to practicing and producing their own critiques. Reflection tools and formative tasks were 
also embedded to encourage students to consolidate their learning. 

Once the materials were developed, they were validated by experts in language 
education and instructional design to ensure content accuracy, pedagogical soundness, 
and technical appropriateness. Limited classroom trials were then conducted with 
selected students and teachers to test practicality and usability. Feedback gathered from 
these trials informed revisions that improved the clarity, engagement, and effectiveness 
of the product. The evaluation stage was carried out both formatively and summatively: 
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formative evaluation occurred throughout the development and implementation process, 
while summative evaluation assessed students’ performance before and after using the 
materials. Assessment focused on content validity, practicality, effectiveness, and 
technological suitability, using rubrics, feedback forms, and performance analysis. 
Through this systematic process, the study ensured that the teaching materials produced 
were pedagogically robust, contextually relevant, and effective in enhancing students’ 
ability to write literary criticism. 

 
RESULTS AND DISCUSSION 

The research began with a needs analysis involving 110 students and several 
Indonesian language teachers from high schools in Kota Tangerang. The findings 
confirmed that students faced significant difficulties in distinguishing literary criticism 
from other similar genres, such as book reviews or synopses. Most of them were unable 
to identify the main components of literary criticism, namely interpretation, evaluation, 
and argumentation, which are essential for constructing a coherent and persuasive 
critique. Based on questionnaire data, 72 percent of students admitted they had never been 
given a specific assignment related to literary criticism writing. Around 65 percent stated 
that they were unfamiliar with the structure of literary criticism texts, while 81 percent 
reported that they often confused criticism with summaries or simple reviews. On the 
teachers’ side, 79 percent acknowledged the lack of available teaching materials that were 
aligned with genre-based learning and accessible in digital form. These data illustrate the 
urgent need for developing targeted, structured, and accessible resources to address the 
identified gaps. 

The needs analysis also showed that students had very limited exposure to models 
of literary criticism that reflected proper genre structures. Their attempts at writing were 
often confined to retelling the plot of a story or providing personal opinions without 
adequate textual support. Teachers therefore expressed a strong demand for materials that 
could provide scaffolding, clear examples, and guided exercises to gradually build 
students’ ability to write criticism effectively. In response to these findings, the teaching 
materials were developed through the ADDIE model, combining two complementary 
frameworks: genre-based pedagogy and information processing theory. The genre-based 
sequence involved building knowledge of the field, modeling of texts, joint construction, 
and independent construction, ensuring that students progressed gradually from 
understanding examples of criticism to producing their own critiques. 

In parallel, Gagné’s nine instructional events were systematically embedded 
throughout the learning flow to support students’ cognitive engagement. The materials 
were designed to first gain attention through visual stimuli and prompts, before clearly 
informing students of the learning objectives to establish direction. They then encouraged 
the recall of prior knowledge, allowing students to connect new information with existing 
understanding, and presented content in varied formats such as texts, videos, and 
diagrams. To strengthen comprehension, guidance was offered through tips and scaffolds, 
which were followed by opportunities for students to practice performance through 
structured writing tasks. Drafts were reviewed with constructive feedback, after which 
performance was assessed using rubrics to ensure transparency and consistency. Finally, 
retention and transfer were reinforced through reflection tasks and the compilation of 
portfolios, enabling students to consolidate what they had learned and apply it in new 
contexts. 
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The use of Google Sites as the delivery platform enabled the integration of 
multiple media and interactive features. The site included embedded YouTube videos, 
Google Forms for self-assessment, shared Google Docs for collaborative writing, and 
interactive images for analyzing literary texts. Each section was arranged according to a 
genre-based sequence and presented with visual clarity to facilitate navigation and 
accessibility. Validation by content and media experts confirmed that the materials met 
the criteria of clarity, relevance, and appropriateness for high school students. Limited 
classroom trials further demonstrated that students responded positively, showing 
increased motivation and engagement. Their writing performance also improved 
significantly, as indicated by pre- and post-task comparisons that revealed progress in 
argument structure, textual cohesion, and the use of evidence. 

The findings of this study are consistent with previous research supporting the 
effectiveness of genre-based pedagogy and cognitive processing models in language 
instruction. The integration of these two approaches provides a balanced focus on content, 
structure, and process, while the use of technology expands the possibilities for interactive 
and student-centered learning. Google Sites served not only as a medium of delivery but 
also as a transformative element that personalized the learning process and empowered 
students to take greater ownership of their writing development. The discussion therefore 
highlights the importance of rethinking how literary criticism is taught. Rather than 
treating it as a purely academic requirement, it should be regarded as an opportunity to 
cultivate critical literacy. By engaging with carefully structured digital materials, students 
are better positioned to analyze literature thoughtfully and to articulate their 
interpretations and judgments in a coherent, well-reasoned, and textually grounded 
manner. 

 
CONCLUSION 

This study has successfully developed literary criticism teaching materials based 
on information processing theory, integrated with a genre-based approach, and delivered 
through the Google Sites platform. The results show that students often confuse literary 
criticism with other text types due to lack of exposure, clear examples, and structured 
guidance. Teachers also struggle with limited digital and contextual teaching resources. 

The developed materials, structured through the ADDIE model and enriched with 
Gagné's nine instructional events, provide scaffolding for students' critical writing 
development. Expert validations and student trials confirm the practicality, relevance, and 
effectiveness of the product in enhancing students' analytical writing performance. 

This innovation not only bridges the gap between curriculum objectives and 
classroom practice but also promotes student-centered and digitally integrated learning. 
Further studies are recommended to implement the materials in wider contexts and to 
evaluate their long-term impact on critical literacy development.  

 
ACKNOWLEDGMENT 

Thanks to Prof. Dr. Endry Boeriswati, M.Pd., Prof. Dr. Fathiaty Murtadho, M.Pd., 
N. Lia Marliana, M.Phil (Ling)., Ph.D, who have provided guidance, instruction, and 
motivation to the researcher so that the researcher can complete this research well. The 
author also wishes to thank the high school teachers and students in Tangerang City for 
their participation. 

 
 



   Volume 1 , July 2025 
 
                

 1373 

BIBLIOGRAPHY 
Akbar, A., & HP, A. (2015). The effectiveness of rhetoric-based essay writing teaching 

model with contextual approach. International Journal of Language Education 
and Culture Review, 1(1), 21–30. https://doi.org/10.21009/ijlecr.011.03 

Alfika Rachmah Madaimama. (2014). Penerapan pendekatan berbasis genre untuk 
meningkatkan keterampilan menulis pantun siswa kelas VII SMP Negeri 3 
Wonosari, Gunungkidul, DIY. Applied Microbiology and Biotechnology, 85(1). 

Borg, W. R., & Gall, M. D. (2003). Educational research: An introduction. Allyn & 
Bacon. 

Damono, S. D. (2010). Kritik sastra: Teori dan praktik. Jakarta: Grasindo. 
Dinamaryati, D. (2021). Penerapan pendekatan pembelajaran berbasis genre dengan 

media pembelajaran kartu topik. Jurnal Pendidikan dan Pembelajaran 
Indonesia (JPPI), 1(2), 328–339. https://doi.org/10.53299/jppi.v1i2.57 

Gagné, R. M. (1985). The conditions of learning and theory of instruction. Rinehart & 
Winston. 

Jabrohim. (2003). Teori Penelitian Sastra. Yogyakarta: Pustaka Pelajar. 
Jack C. Richards, T. S. R. (2014). Approaches and Methods in Language Teaching. 

Cambridge University Press 
Melalolin, L. M., et al. (2020). Peningkatan keterampilan menulis recount text melalui 

pendekatan genre based. Jurnal Pendidikan Bahasa dan Sastra. 
Oh, R. (2018). Kusala Sastra, perayaan penulis. JurnalRuang.com. 

https://jurnalruang.com/read/1540734730-richard-oh 
Parapat, L. H. (2022). Permasalahan dalam pembelajaran kritik sastra: Minimnya buku 

ajar dan dampaknya terhadap pemahaman kritik sastra. Jurnal IAIN 
Padangsidimpuan. 

Rehalat, A. (2014). Model pembelajaran pemrosesan informasi. Jurnal Pendidikan Ilmu 
Sosial, 23(2). 

Rezaei, A., & Seyyedrezaei, S. H. (2013). The contribution of psychological theories in 
literary criticism. Procedia - Social and Behavioral Sciences, 84, 1908–1911. 
https://doi.org/10.1016/j.sbspro.2013.07.056 

Salamuddiin, M. N. (2023). Model pemrosesan informasi dan kualitas berpikir kritis 
siswa. Al-Tarbawi Al-Haditsah: Jurnal Pendidikan Islam, 8(1), 1–15. 
https://doi.org/10.24235/tarbawi.v8i1.12881 

Sianipar, Y. H., et al. (2022). Kajian kritik sastra dengan pendekatan psikologi. 
Linguistik: Jurnal Bahasa dan Sastra, 7(1), 54–61. 

Silvy, P., & Afanin, N. M. (2020). Penerapan pendekatan berbasis genre dalam 
pengajaran menulis teks pada siswa kelas X SMA Swasta Mulia. Bahastra: 
Jurnal Pendidikan Bahasa dan Sastra Indonesia, 5(1), 142–155. 
https://doi.org/10.30743/bahastra.v5i1.3301 

Suciati, & Irawan, P. (2001). Teori belajar dan motivasi. Depdiknas, Ditjen PT. PAU-
UT. 

Sugiyono. (2018). Metode penelitian kuantitatif, kualitatif, dan R&D. Alfabeta. 
Suwandi, S. (2022). Pedagogi genre dan sibergogi dalam pembelajaran bahasa 

Indonesia di era digital. Seminar Nasional Pendidikan, Universitas Timor, 191–
210. 

Tengberg, M., Blikstad-Balas, M., & Roe, A. (2022). Missed opportunities of text-based 
instruction. Teaching and Teacher Education, 115, 103698. 
https://doi.org/10.1016/j.tate.2022.103698 



Suprimanto et al, Developing Literary Criticism Writing Teaching Materials… 
DOI: https://doi.org/10.21009/ishel.v1i1.57827 

 

 1374

Tomlinson, B. (2012). Material development in language teaching. Cambridge 
University Press. 

Wibowo. (2023). Meningkatkan berpikir kritis siswa melalui model pemrosesan 
informasi. Jurnal Pendidikan Bahasa dan Sastra, 12(1). 

Wiyatmi. (2012). Kritik sastra feminis. Ombak. 
Yarmi, G. (2014). Meningkatkan kemampuan menulis kreatif siswa melalui pendekatan 

whole language. Perspektif Ilmu Pendidikan, 28(1), 8–16. 
Yuliati, A. (2017). Penerapan metode latihan (drill) dalam pembelajaran menulis kritik 

sastra. Seminar Nasional Hasil Penelitian Pendidikan dan Pembelajaran, 3(1), 
1–14. 
https://web.archive.org/web/20180428161456id_/http://ejournal.stkipjb.ac.id/ind
ex.php/prosiding/article/viewFile/306/247 

 


